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Preface 

Resources,books and reading materials on Smart School and educational 
evaluation are scarce in Malaysia. Finding a book on the evaluation of 
an education programme in Malaysia such as the Smart School 
Curriculum is even more difficult. In the light of this realisation the 
necessity of the publication of this book was underlined. 

This book presents the evaluation research project of an 
implementation of the Malaysian Smart School Curriculum in a 
secondary school in Sabah. Daniel Stufflebeam's Context, Input, 
Process, and Product (CIPP) Model was applied in the evaluation. 
The Item Response Theory was used in the analyses and interpretation 
of data. 

It is hoped that this publication will serve as a useful resource 
for education decision-makers, administrators, as well as practitioners 
who care and love their countrymen and countrywomen and devote 
their lives to education. This book was written primarily to provide 
educationalists, academicians, scholars, and students with reference 
resources in the areas of curriculum implementation in Malaysia, the 
Smart School Curriculum, curriculum evaluation, application of the 
CIPP Model, Item Response Theory etc. 

As I devote the completion of this publication to the Almighty 
Lord, I would like to render my heartfelt appreciation to the following 
beautiful people who have made their presence felt in this project: 
Universiti Malaysia Sabah for the research grant; Colonel Professor 
Dato' Dr Kamarudin Kachar for taking pains in reading the manuscript 
and providing comments; Professor Dr Shukery Mohamed for his 
support; Professor John Izard and Associate Professor Peter Kell for 
their advice; the research participants for their support and participation; 
Mr Denis Lajium, Ms Chong Li Ken, Madam Lee Lee Khen and Ms 
Ainun Jamil for their editorial advice and assistance; Mr Humin Jusilin 
for the cover design; Frances, Nicholas and Timothy for their sacrifices, 
love and support; my dear students - you might not have realised 
that I learn a lot while teaching you and supervising your research; 
and all other parties to whom I may not have been able to render a 
suitable degree of appreciation for their help. Once again it is my 
sincere pleasure to be able to offer my salutations, however feeble, 


